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Foreword 

Exploring career alternatives, making career choices^ 
and developing essential competencies is^ a difficult, corn- 
lex, lifelong process with which many people have only 
limited success. Yet, many peopl^ could avoid or reduce 
such difficulties by timely development of identifiable 
knowledge, skills, attitudes, and plans, -the Center has 
undertaken, therefore, to develop methods, procedures, , 
and tools for school personnel to use in developing pro- 
grams to assist young people in effectively acquiring 
and applying the * capabilities they need to evolve satis- 
fying careers. t 

This report on one project in the- larger effort des- 
cribes the follow-up study of a curriculum unit, M Planning 
Ahead for the World of Work," designed to aid secondary 
school girls in making career plan consistent with their 
interests and capabilities and with the realities of the 
world of work. The findings of this follow-up study, the 
findings of the original development and testing of the 
unit,' and the unit itself s.hould be of interest to teachers 
and counselors of girls as wesll as to researchers and to 
educational planners developing curricula i and guidance 
experiences for these students. I 

We should like to acknowledge the cooperation and 
assistance of the students, faculty, and staff from the 
five school systems that participated in the field testing 
and follow-up study of the unit/ and that of Dr. .Mary B.. 
Kievit, Rutgers University, and Dr. MSry Faith Tanney, 
University of Maryland, for their" review of the manuscript. 
Special recognition is due Louise Vett'er, Alice J. Browa, 
and Barbara J. Sethney who conducted the project and 
prepared the report. ' • 



Robert E. Taylor 
Directar 

The Genter for Vocational Educat 
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Summary 



increasing ntlmbers of .women are entering 
the work /force. Their reasons for working and 
tfreir preparation' for it are under serious stud;* 
however, relate to identified student needs an: 
standings. Career planning for young 'women mu 
Stressed. Recent federal legis lat ion „ intensi 
for increased career planning for young worne* 

A follow-up 'of, the original results of IA curriculum 
unit, M P.lanning Ahead forfrthe World of Work^ 1 for high 
schaol women was condugted one year after.the unit was 
tested. The follow-up included 247 Of tKe original 326 
home economics ^students who. part icipat^a in the study. At 
the time of the retest,* students were 7 in. the eighth, tenth, 
and twelfth grades, 'The conclu'sioi^concerning t-he retained 
effect of the unit were: 



1. Some of the gain in y#he experimental group stu- 
dents 1 objective kw^wledge of the world of work was 
retained, but exp^erimental and control group 
responses werey^ot significantly different, 

2 r a. Students ya^rhe experimental gfroup still had 

significantly -higher scores on the Challenge at- 
titudey^cale than the students ijn the control 
groj 

b^Qf<ffer ' student attitude response choices changed in 
?tfiat theycontrol group gained a desire for, economic 
mobility and extrinsic rewards in the twelfth grade 
equal/to that held by the experimental group, 
Agey^nd maturity may have Heei^ responsible for 
thjg^se . changes . m 

le'status lev^el of students 1 . stated first oc- 
:upational choices tended to remain the same, while 
'more students , in the ^experimental group than in • 
the control group 5 felt they 'would 'continue to 
work after *tbeir children, were blorn and also after 
their childreh were in high school. 

Recommendations for. use of the unit ar^e: 



1, Optimal use of the unit appears to be- at the ninth 
, grade level. If used at all three grade levels, 



IX 



seventy graders would need supplementary 'occu- 
pational information, and eleventh graders would ' 
need more information on women f s work roles. 

2. * Teachers and guidance personnel can help extend the/ 
impact of the unit by updating the mater ials- when 
.needed and 'by providing additional career explora- 
tion and development activities for the students. 

3. School 'counselors may wish to use the unit in 
group guidan.ce classes . * t : 

4. Revision of the unit would allow for inclusion of 
boys in the learning experience. 

It would be well .to include parents, showing res- 
pect for past, present, an4 future attitudes. 

o/ 

This unitxould be assimilated into an ongoing 
career education program. 

More counseling inf ormat ion for career orieritat ion 
of girls is now available and should be utilized. 

At the time of Tetest,*20 percent of the original group 
were not available for testing; therefore, as farther loss 
would seriously endanger test validity, no additional follow- 
up is planned. 
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Introduction 

^ ' The Problem 

Both boys and girls can expect to be employed at some 
time during their lives. True. Both boys ,4nd girls are 
equally prepared for their future occupations. False. 
.Perhaps in the near future, the latter statement will also 
be ttue. Presently, however, many changes need to be made 
tO' balance the scales. 

Girls need encouragement and assistance to properly 
prepare for the myriad of j obs ^becoming available to them. 
The federal government is helping. Executive 0r4er 11246, 
as amended, requires most federal contractors to, have an 
affirmative action program to encourage the hiring and 
, promotion of vomen in jobs where they are presently under- 
represented /* Publ ic lavf 92-315 will help girls and young 
womerr"as they prepare for jobs. The law specifies: 

T 

no persons shall on the basis of sex be excluded 
from participation in, > denied benefits of, or be 
© subjected to discrimination under any educatipnal 
program or activity receiving , Federal financial . * « : ' 
assistance. . . # (U.S. Congress, 1^72:138). 

Publicity surrounding states' ratification of the proposed 

\E#enty-sfeventh Amendment to the Constitution (the Equal 
Rights Amendment) is also bringing attention to the need, 
.for opening, new empl-oyment opportunities to women. 

Schools, particularly high schools, 'have^the major 
responsibility for career guidance of girls. New materials 
for students must tte made available to counselors and m 
teachers. The curriculum unit, M Planning Ahead for the World 
,of Work," and, the related study and .follow-up were des igned 
to help meet the need for such materials. 

Objectives of the Follow-up Study 

The study of career development is a priority area of 
The Center for Vocational Education (CVE) . In 1968, materials 
were prepared for a curriculum unit, "Planning Ahead for the 
World of Work," directed toward female secondary school 
students. The goal of the unit was to bring about changes 
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in secondary school girls' knowledge of, attitudes toward, 
and plans for, the world of work. 

^The objectives of the unit, stated in terms of changes 
sought in students 1 behavior, were as follows: > 

1., Students will have more knowledge about women in 
the work force as exhibited by more correcf an- 
swers to objective information items on a post- 
test than on a pretgst. • v 

2. Students will sliow, by responses to attitude items 
more acceptance of the working role in their lives 

3* Students' will list different alternatives for 
choices of ttieir occupations . 

4. More s tudents^wil 1 indicate plans for the future 
which show wort force participation at some time 
in their lives. 

5. More students will indicate' that they have con- 
sidered, work i if e expectancy projections for the 
total 1 if e span. . ; 

« * * 

The unit was designed to provide factual resource ma- 
terial on. occupational opportunities past, present, and 
future. Unit activities called for informational, at- 
titudinal, and career planning responses, 

A research study conducted, in 1969 sought to determine 
whether the objectives 6f the ° curriculum unit ^had been met. 
The results of this study were -published in Women in the 
Work Force:' Development and Field Testing of Curriculum 
Materials (Vetter and Sg'thnery , ' 1 9 7 Z J > \ • I 

A^fqllow-i^p study o,n£ .year later was d^eme'd necessary 
in order to determine the retention level of content, at- 
titude responses, and career plan responses covered in the 
original study. * ^ 

The one-year follow-up was conducted during 1970 with 
the same girls then in grades eight, ten," and twelve to 
'evaluate the longer-term effects of the curriculum unit and 
to determine the feasibility of studying the career develop 
ment of this group of students pver a period of' years. 

j Specific objectives of the follow-up study were to: 
1, Determine whether students 1 objective knowledge 



of the world of work' 'had ^been r.etained over a 
period ^of one year v 4 * * ' \ 

Determine whether students' attitude responses had 
remained constant over thp period of, a year (and/ 
if changed, in which direction). ' , * 

Determine whether Students' stated future, pTall^S 
had remained constant over the pericc} of a year 
(and, if changed,' in what'jways) ♦ 



J 
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• : ^$|A£6ds and; Procedures 



-This section 4acludes : a di^zussion o£ the evaluation 
instrument and a description of the m original testing and 
the follcf*---up testing o£ the ' curf i culum unit. 

i - . ' r " *" ; ' - 

• *' • . Evaluation Ins t rum en t* ^ ' 

" - . The in^.truiB'ent us:ed..f qr fojllo^vrup: was identical to that 
used in the' original ^t-udyl tt;. included sections . relating 
to knowledge of work, "attitudes' toward wdrk, and career r 
pldns. Refer to Appendix A -for a, copy of the instrument. 

Knbwledge of Work 

The knowledge of work section included 4G multiple 
choice item (Appendix A, Part Two). Of the items, 25 
offered four choicesj 15 o-ffgred two. Only one response 
per item^was cons-i^red to be the correct *choic&? Items 
were scored Vpass (1) oar Tail (0)„, * allowing* a possible score 
range f rom"zen>-.t© 40 . 

Attitudes Joward -IforK 

— - 1 1 U " ^ m * » 

The '40 attitudes items included the instrument (Appendix 
A, .Part One) were developed in #n earlier study (Vetter, - * 
1969). Fof each of the 40 items, the respondent „ was to 
indicate the. extent of her agreement on a Likert- type * Scale 
(strongly diagree, disagree, indifferent or don't know, 
agree, strongly agree). Within the 4Q attitude items, 
there were five scales .(Economic Mobility, Role Security, 
Intrinsic 'Reward, Challenge , ^Extrinsic Reward) of eight . 
items each^ Scores for .each subject were summed over the j 
appropriate eight items to obtain each'scale score. Thus/, 
a sub j ect ' s- score on any of the five scales could range., - 
from eight (strongly disagree with all items) to 40 
(strongly ag^ree with all items). 

n 

The Economic Mobility scale referred to those circum-. 
stances .-under wTiich girls felt they would work after mar- 
riage. It included itefos relating to basic necessities 
'(items 6, 11, 16', 26) and those relating to upward mobility 
(items 1, 21, 3f, 36). High scores on this scal£ indicate 
a contemporary* approach to employment with £ypong 'approval 
of work after marriage." • * > y > 

f> ' ' ' 

14 5 
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TKe Role Security scale included it^ms- reining to : 
role identification (items 2, 7*, 12, 37) r relat ibiiship to 
family* (item 3*2)., men (items 22 ? 27), and york (ifem'17). 
Strong agreement, high scores, indicate the traditional, 
position woman 1 s* place is in'the home, 



Items included on the Intrinsic Reward seals pertained V 
to working with others (items 3, 23, 33), helping others ' 
(items 8, 13, 18), and being of use to society (it : ems 28, 38)/ 
High scores on this scale indicate strong agreement with those ' 
statements related to helping people. 

The Challenge scale contained itmes about opportuni- 
ties (items 4, 9, 14, 39^, running one's own life (item 
34),* and making one'.s decisions (items 19 , 24 , 29). Strong 
T agreement with these/ items suggests a positive response to 
\ statements about independence and creativity., 

\ ,The items on the Extrinsic Reward scale related to / 

\ attitudes, toward salary- (items 30, 40), promotion (items 
15, 15), and benefits (items 10 , 20 ,. 25 , 35). High scares 

on this scale reflect positive responses toward salary, 

Ipromotion, and benefits. 

i . 15 * 

Future Plans * • / 

z^L? : 'tr* Items in this section (see Appendix A, Part Three) / 
- "be^ered the areas of education-, employment, and marriage/ 

and ^fa'mi^ plans . Fourteen of the items were in the yes-,. 

no resjpoiise /-category . There were 15 additional pretest 
% varied resp : otrs^-/ : i^emjs.>ajid nine additional post^test and-\ 

retest items. . - i 'V;' 



Field Tests - Original ,a* fd ■-follow-up/ ./I 



Sample 



J ■ 



The sampler va.s ; selected;^ £<^~ public/ secondary, scfio'ols , 
u in -Ohio and Tennessee. St^cLents' £f om both /metropolitan, and, 
nonmetropolitan! "loca-ti^rfs were; included^ \VA1sqV- if w.ats . • f\ 
' % ; MT felt necessary- that the tpte/L )r>a^ge v : pf. £&ilitf' levels * be > : 
\'; ;, iplcuded iiv the sample f rom*^jatJj Jy$*ffi'6r& 'Tfte 'origihal 
^ield tesj> was /l^ned^/w^tKiri ^KViTe^^I^^ '&nd^"S\ijn*er 
of oth^l^c^nsjre^ of 
schod* adihin:isfrart<^r|/iftbf.a ; i ; 

schools, the tfi^ngne*ss/:tf^ teathe^ 



kinds of studejit, groups' available*) 
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f hree^chool districts" were^elected to part icpate 11v 
. # the field .toting /jone metropolitan and two nonmetropolitan,, 
The;mfetrdpoli*tan community' had a population of 260,000, 
Oner of the nonmc&ropolitan communities fiad a population 
• f ?6f-']{9 ,000, the other was a rural community, 

/•^ In- , the* metropolitan community, the -city"super-visor of 
hq$e economics .aided in the selection of four raciaily 
f integrated uyban- schools (as opposed to inner-city or< 
/ ^iburb^ri) with the entire .range of socioeconomic status 
Represented. One .of the nonmetropolitan communities was 
Served by one racially integrated high school, with four 
; '.f.eeder junior, high schools. One of the junior high schools, 
'^$£hich was ijitegtated and represented the entire range of 
Socioeconomic ^status, was. s'e-lect^d/ The other community 
fias an all-Caucasian student population served by a rural, 
.consolidate^ school, ' Thus, seven schools were represented 
in the field,, testing. . 

^ '-y/tn .each of the participating .schools , administrative ^ - 
" 'cons' i'derj at ions necessitated \£he -use of' regularly consi- 
^'.fujj'cj^iome economics classes./ although it if felt that t^e^ - 
^.^nit^is appropriate for' aH/secqxidary girls , As the % % * > 
^ ■^;^oil.cJw-up study was .xirte, year Uat^t, ,' the original sample 
•<5jd£ Seventh^. ninth a'ntf ^leve4th .-grade students Avere then-/ 
3i'ft^gr^d'es &ight-, tea-, -ajid -twelve « \ — \- 

* ."/Af-tj^fe testing the.&Qmmimit^-size variable .for effects - 
on pretest^ scores , it/was concluded that ncP.distihction iji- 
this ^a'rea was necessary.,,. The .data from t'he original* field 
'test and the follow- up. -were, therefore, analyzed - fo^ the - 
.* numbers of students shown in. Table 1, ^ 



Table 1 - • 

Number of Students in Participating-' jGias'ses 



\ 



Grade Level \N 


^^fefOri&inal Study \. 
Experimental* ' ^Control 


. Follow- 
' Experimental 


•up ' 
Control 


C?T ^ v - 

Seventh. \ 

U?±Tith -- N - v ... 

-Eleventh 


X 

87 

31 ^ ^ 


20- 

S 


•71 - 
- ' 72 
19 


29 
49 

7 / 


r^- ■ ^-r- 

Total : V/ 


211 


115 


162 


. 85 



\ 



Procedures * / \ 

Project staff, collected data for. the follow-up re- 
vest in March and April 1970 , using a standaiid/adminis-, 
tration procedure. The retest occurred one yean- .after admin 
istration.*6f the pretest. -For the experimental ,gr@ups , 
the pretest had immediately preceded the curriculum' unit 
with the post-test following completion approximately two 
weeks later. For control groups, the pre-and post-test f 
administrations were at two-week intervals. 1 * 



Analys is 

Knowledge of Work Attitude , Scales , Planning Items . 
The effects of grade level and of experimental versus 
control group membership were analyzed for "pretest, post- 
test and retest scores using a two-way analysis of vari- 
ance which allows for unequal frequencies (Winer, 1971). 
An analysis of variance of the preptest scores of stu- 
dents participating in the pretest, post-test and retest 
revealed no significant difference. 4 « 

Reliability Estimation / Two reliability estimates 
were obtained. Reliability was estimated for knowledge 
of Work and for each attitude scale by the test-retest 
correlations of the control gr6ups over an interval of . 
two weeks. Internal consistency reliability estimates 
(Kuder-Richardson Formula 8) werfe made 'by reanalyzing the 
scales developed by Lee, Ray, Vetter,, Murphy, and - 
Sethney (1971), using the shortened forms developed £or 
this study. a ' \ \ 

Reliability estimates for the knowledge of work 
test and the five attitude scales revealed a reliability 
range from .49 to .71, The internal consistency esti- 
mates for the attitude scales were higher than that of the 
knowledge of work t'est, most porbably because several 
dimensions were present in the latter test x while each of 
the attitude scales were developed. as a single factor. 
The pretest - post i test .correlations , based on the res- 
ponses of the control group, may have been lowered by 
effects of the pretest if it stimulated some gir.ls to 
consider plans' for adult life, even though these^ students' 
did not participate in the unit. 



Results 



Results of the -follow-up study are presented in thi^s 
Section.'- Discussion wili focus on follow-up results and . 
how they relate to the original study/ ^ 

The means and standard deviations for each of the '* 
scales 'are"' presented in Table 2. . Table 3 presents a*- sum- 
mary of pretest and post-test analysis of variance re- 
sults for the original group of 326 students, and a summary 
of the retest group results for the remaining 241 students* 
The analyses of var iance* y t ables for the two groups ar^- 
available in Appendix B. The results will be discussed 
with reference to the unit objectives in order to paral- 
lel^ the original report (Vetter $ Sethney , »197 2) . 

Objective 1. Determine whether students- 1 " obj ective 
knowledge of the world of work had 
been retained over a T period- of one 
year. , • 

In the original study, substantial gains in know- 
ledge of work ptfst-test scores were noted in the experi- 
mental group for each grade level-. The control group 
remained at its original level. The signif icafnt-dif - 
ference between scores gaifed in the post-test was lost 
in the retest; however, there was some difference and 
it is positive. This result was to be expected as learning 
curves tend to level out over time. Eighth graders in the 
experimental group retained a gain of three points from 
the pretest through retest; tenth ■ graders , two points; 
and twelfth graders maintained a three-point gain. , 

/ The significant difference by grade level maintained 
thorough the pjre- ai>d ^b'st-test were also lost. During 
the year following %\ie pretest, those originally in the 

eventh grade 'had gdi<ned . enough information about the** - 
world of work to eliminate any significant difference 
between grade levels^. It is possible that prior to ttte 
eighth grade, students are not ready to assimilate sucli 
information -or that such' information is not provided. 

Objective 2 ^ Determine whether students' attitude respdnse 
choices had remained constant over the period 
of a year (or if changed, in what directions) 

m 







i 

V 


a 




CO 




0) 


J- 




o 




u 




CO 




c f- 

i> c 




0> 




+-> 




0) 












C 




o3 








■M 




CO 




. 0) 




+-> 




i 

+-> 




00 




O 




Oh 










eg 


00 




0) 




<p 


rH 




X> 




03 


Oh 












fo 








c 




o 




•rH 












•H 












G , 








Jh 




o3 














j- 






CO 








C 




03 




00 




C 




o3 















10 

ERIC 



3V • 



(J) 



4J 



8^ 

■M II 
C 

o ^ 

a ~ 



03 
O 

CO 



o 

M 
+J 
C 
O 

a 



+J 


rH 






co 


rH 


o 


CO 


n3 




Q 


rH 


rH 


CTl 


-M 














C 


rH 


co 




VD 






a) 













rH 




O 


O co 




LO 


VD 


co 


en 


in 


CO 


CN 




dv 


• 



CO 00 rH 

m oo vd 



CN 


VD 






CO 




o 




CN 
• 


CN 


CO 


vp 


CO 


rH 




co 


• 

PI 


CO 


CO 




/ co' 



VD 




LO 


O 


rH 




CN 




CM 


rH 


rH 


O 



in 


rH 


Co 

CO 


rH 


VD 
CO 


CTl 
CN 


•8 


in 


4 rH 


rH 

r- 


rH 

CN 


CO 


CO 
CN 


CTl 
CN 


VD 
CN 


d 

CO 


o 

CN 


rH 

CN 


d 

CN 


CN 
CO 



VD 


CO 


VD 


o 




CO 




CO 


o 


in 


CO 


VD 


CO 


o» 


CO 


CN 


CN 


CN 


CO 





o o o 
o o o 

.o o d 



o o o 
< o o o 



o o o 



CN 
rH 


tal 




• 

Q 
• 


CO 


o 


r- 
cn 


CO 


CT 

rH 


CO 

CTi 


CM 


S.26 


CN 


in 

cn 


in 

CN 


CN 
CN 


cn 
cn 


CN 

CO 


CO 

cn 


CO 

in 


kO 


CO 
rH 


CM 


CO 
CO 


rH 


o 
o 


o 
o 


o 
o 


jC 


c 

<d 


cn 

rH 


CO 


CN 


'cN 

° 


CO 


CO 


CO 


CO 


CO 


in 


CN 


«ro 


CO 




in 




in 


in 


^3* 


rH 


rH 


rH 


o 


o 


o 


+J 


& 






















































rH 
rH 


•H 
U 

<D 


II 


C 
03 


CN 
CO 


CO 

in 


C?i 
CO 


CO 

in 


CTl 

r- 


00 


KD 
CN 


00 CTi 


CO 

in 


rH 
rH 


cn 


CO 

in 


CO 

in 


CO 


CO 
^0 




CN 


in 
o 


CO 
V£> 


kO 

rH 


o 
o 


o 
o 


o 
o 


1 


Ch 

X 

w 




<D 
S 


CN 
CN 


r- 

CN 


in 

CN 


CN 
CO 


CN 
CO 


CN 

n 


CO 

rH 


o 

CN 


rH 


in 

co^co 


CO 


CO 
CN 


CO 
CN 


r- 

CN 


CN 


CN 


CN 


CO 


CN 




o 


o 


o 




rH 


<- — > 


Q 


cn 

00 


m' 

CO 


rH 


CTi 


CM 


CNr , 


CO 
< rH 


CO 


CO 
CO 


CTi 
O 


r- 


in 

cn 


CO 


kO 
CN 


CN ' 
CO 


in 

CN 


CN 

in 


CO 

cn 


CO 

in 


Oh 




rH 


o 

CN 


o 

CN 


a> 


O 


CTl 


CO 


CN 


CO 


CO 


CO 










5^ 


i 

CO 


CO 


CO 








1 






rH 


rH 


rH 


O 


o 


o 
























































Gra 


c 
o 
a 


II 

s 


c 

03 




CN 
O 


CTl 
CN 


CO 
CO 


CO 
CO 


CN 


rH 


o 

CN 


rH 

r- 


CO 
CO 


r- 

CO 


CO 

r- 


CO 
CO 


o 

CN 


CO 


cn 

CN 


cn 
in 


cn 
ro 


CN 
CN 


in 
in 


rH 


CN 
O 


o 


o 


* 






a) 




CO 
CN 


CO 
CN 


rH 

CO 


o 

CO 


rH 

CO 


rH 

CN 


rH 

CN 


CTi 

rH 


CN 
CO 


CN 
CO 


CN 
CO 


CN 


CN 


KD 
CN 


CN 


CN 


CN 


' CO 


CO 


CO 


O 


o 


o 












































• 














lot 


rH 

03 

+J 






r> 
in 


W 


CO 
CN 


CTi 
CO 


CO 
CN 


CTi 
VD 


CO 


co 
co. in 


KD 
CN 


^0 


KD 
CO 


in 




CN 


cn 


in 

CO 


CO 

kO 


CO 


CTi 




in 

CO 


o 

CO 


CO 
CN 




c 


CN 

r- 


CO 


CO 








in 


in 




in 


in 


CO 


CO 


<r 


CO 






CO 


CO 




rH 


rH 


rH 


p 


o 


o 


5 


e 






















































•H 
H 

<D 


II 

5 


c 

03 


CO 

o 


VD 


o 


CTi 
CO 


kO 

o 


in 
* 


CO 




00 

in 


in 

rH 


CO 

in 


KD 

o 


"CN 
CO 


CTi 


o , 


KD 
CO 


o 
o 


^r. . 
o 


CO 

in 




CO 
CO 


rH 


o 

rH 


KD 

o 




ft 
X 

w 




<D 
S 


CN. 
CN 


cn " 

CN 


CN 


CTi 
CN 


rH 

CO 


rH 

CO 


CTi 

rH 


cn 

rH 


cn 

rH 


CN 
CO 


CN 
CO 


CN 
CO 


vD 

CN 


CO 
CN 


CM 


CN 


CTi 
CN 


CO 
CN- 


CO 


CO 


CO ' 


o 


rH 


o 

f 




._ -1 



o co , 
cn r> 



H ^ IT) 
^T'rH CM 



CN CN CO ; 'LO LO LO 





rH 


O 


VD 


O 




CN 


O 


V£> 


rH 


03 










a) 


rH 


rH 


CN 


cn 




CN 


CN 


CN 





^ rH ^ 

CT> ^ rH 

1^ n*. in 
V 4 



•H II 




kO 




o 


O 




c 


kO 


CO 


CO 


cn 


a) 2: 


03 








ft ~ 


<D 


o 


r- 


CO 


o 






CN 


CN 


CN 


CO 


w 













cn kO cn 
rH in cn 



rH Cn v£> 
CN VD 



o cn co 

CN H,H 



o ^ 
o in vd 

LO 'sT 



kd 

h o 



cn co co 



,cn 






VD CO rH 

CO O CN 



rH CN CO 
CO CO CO 



cn vd 
to co 



vd co o 
cn cn 



H H rg 

CO CO CO 



o 

CN CTl rH 



.in h h, 

in cn cn' 



vd vd 

CN CN CN 



CO 


CO 


cn 


CO 


in 


rH 


cn 


CO 




CO 


in 


CO 


CO 


» rH 


CO 


CO 




rH 


rH 


rH 


O 


CO 


CO 




o 


i 

CN 




CO 


cn 


cn 


rH 


o 


in 


o 


o 


in 


VD 


in 


CO 


CN 


CO 


c 


CN 


CN 


CN 











o o o 



coo 



in 


VD 




in 


in 


in 


O, 


o 


CO 


CO 










co^ 



VD 



CO 


VD 




CO 


in 


CM 


co- 


CM 


rH 


d 


d 


d 



cn o in 
*sT co 



r> 

CN CN CN 



SS§ -SKft gg§. a 



CO 


cn 




CO 


CO 




CO 


CO 


CO 


CN 


CM 


rH 






r- 


CO 


CO 


CO 


CN 


CN 


CN 










EH 






Eh 






04 




-ft 


04 





co vd 

O j-H O 



o o o 



U 

ft ft a 



UH 

o 

13 o 
<u 3: 

UH 

O 



A 



o 
s 

a 

•H 

e 
o 
c 
o 
(J 
w 



«>1 

•H 

o 

CO, 



u 

03 

o 

•H 

07 

c 

•H 

+J 
C 
H 



(1) 

Cn 
C 

0) 



03 

a 



03 

a 

•H 

w 
c 

•H 

+J 
X 

w 



03 

C * 
O * 
•H * 
-M — 
*d CO 
ft cn 

J3 ^ 
O 

O <l) 

o o 

•H 
■M O 

w x: 
u o 

•H 

ft 



o 



C co 
03 CO 



04 

U 

■ <v 
> 



13 



r-ivi 

•H 
+J 

a 

<u > v 
ft * 
w 
a) 

CN 



c 

03 



(A 

CO w w 
<U <l) 



03 

r< 

Cn 

C 
H 



+J 

C 
<V 
U 
03 . 
ft 

C 
•H 

CI 
(1) 
> 



+J 

<u ... 
-M ! 

< 



X 
■H 



< 



<U W 
O 

PI ft 

w ii n 
c 

- Eh <D 

-M 04 CLj 
W 
<l) 
4> 
<l) 

W JH 

Mh <D <y 

O +J ^ 

<u g 

<D 5H 3 

« ft c 
•H 

-M || g 

4J « +J 
< ft H 

* * * 

* 



CD 
id 



rH — 

O r- 
u 

+j It 
c 

o ^ 

u ~ 



9 



<r> <r» co 
m 



c 
id 



o o o 



fH VO 

oo 



o o o 



fH 






o" 


H 


CM 


iH 


O H 


o 


CM 


CO 


CM 


CM 


o 


CM 


CM 


in 


rrt 




Q 


IT) 


LD 


m 


LD 


in in 


o 


CO 


CM 




CO 


o 




CO 




nt 




CO 


o 


O 


o 


O 


o o 


o 


o 


O 


O 


O 


o 


o 


O 




<d 


fH 
































e 

•H 


II 


C 


m 


00 


0^ 




co go 


o 


fH 


in 




<J\ 


o 


H 


H 


\0 




<d 




LD 


00 






o 


iH 


o 




00 


o 


CM 


H 


CM 


0) 




Q) 










v^in 
























2% 


o 


O 


o 


o 


o o 


o 


O 


o 


o 


p 


H 


O 


O 


o 




































w 








































co 


CO 


H 


r- 


O CO 


CO 


CO 


H 


in 


o 




in 


CM 








Q 












CO 




ro 




in 




CO 








cK 
































0 




CO 


o 


o 


o 


o 


o o 


o 


o 


O 


o 


o 


o 


o 


o 


o 


-P 
C 




C 






o 




co in 


0 

CM 


f 


O 






r» 




CM 




0 




<d 


r- 




00 


v0 




fH 


CM 


H 




in 


vO 


H 


CM 


H 


u, 


- — ' 




































o 


o 


o 


o 


o o 


o 


O 


O 


o 


o 


o 


o 


O 


O 



CO CO CO 

in co in 



<Ti co o 
m o 



co co co 
co in, co 



o o o 
o o o 



O^i O^i 00 

co 



co co co 
in in co 



co co co 
in in in 



cr> cr> co 

^ ^ CO 



co 

h in 



o p o 



O^i co o 
(N o 



o o o 



\0 P- vO 
co in co 



o o o 



,o o o 
o o o 



o o o 



o^i o^i 

CM CM iH 



O O O 



co co 
^ h 



o o o 



o o o 



co co co * o» 
<3« cm cm fH 



o o o 



o o o 



poo 



o o o 



o o r- 

in in co 

o o o 

r> co 

v co vD CO 



o o o 



rH CM CO 

in cm 



o o o 



O CM CM 

in co co 



o o o 



o o o 



ro (ji in 
in cr> 



o o o 



in in in 

o o o 



co cn o\ cm r- co 
vo co co q ^ 



o o o 



o o o 



o o o 



o o o 



C CM 

a .. 

'Of w 

w 



O iH iH 

in in in 



o cr» a\ 
in 



o o 
in in in 



o o o 



CTi CTi 



o o o 4 



Q 
CO 



id 



CO in fH 
d d o 



in cm cn 
vd 



en co vo co co 

co co co 



C^VD'C^ CO H co r^oo 
<3« ^ ^ co ^ co ^ in in 



o o o 



fH co 
vo vo 



o o o 



o o 
in in 



o o o 



co in 
tn in in 



o o o 



o co o 
in in 



o o o 



cm 

kq vo 



ft- 



CO f> CM 



o o o 



O H O 
vO vD 



o* d d 

;; 

cm «H 

iH CM H 



o v O O 



CM ^ CM 
CO ^ ^ 



O O O 



CO CO CO 

co in in 



o o o 



^ vo in 



o cxo 



o o o 



o o o 



o o o 



o o o 



o o o 

















Q 




rH 








0 


CM 


CO 


(1) 


u 








-p 


II 




id 


c 




c 


u 


0 


s 


, id 


o 


u 




(D 









CTi CO 



in co 
*^3* 



iH vo 1 
^ cm 



o/o o 



CM VD CM 

\D \o \o 



o o o 



CM vD vD 



4J 


H 






CO 


id 




Q 












c 


fH 


CO 




















•H 


II 


c 




M 


id 




0) 


5 


0) 












X 








w 







o o o 



cr> o o 
in in 



m 

•sr 



cm 0^ ^ 
vo in in 



o o o 



co cr* cm 

h 




O CO H 

. in 



o o o 



a\ vd 
in h 



CO CO CO 

o o o 



in in co 
^nT 



h en (Ji «H O «H 
in in in in 



o o o co co 

r-i «H fH CM CM CO 



o o o 



in CM CM 



o o o 



• in «H co 

^ 



o o o 



O CO CO 

in 



o o o 



fH co- 
^ ^* 



o o o 



cr* cn o 
<t in 



o o o 



K o o 
m tn 



o o o 



co o o 
in in 



o o o . / o o o 



id m 

m 



in H ^ 

CM CM CM 



O O.O 



co in 
co in 



o o o 



o o o 



o o o 



o o o 



o o o 



o o o 



o o o 



rl (T> (Tl 

ro^ in in 

d o o o o o 



in co 
co in in 



O CD h 

tn t ^ 



o o o 



fH in rH 

^^co CO 



o o o 



co vo 
^* ^ 



o o o 



LD CO 
CO CM CO 



O O O 



<r> in 
^* ^* 



o o o 



co co co 

CO CO CM 



o © o 



in co co 
^* 



^ 

CM co CM 



o o o 



S'olS So!S cuSS SolS SalS SfalS SSS 



•H ^ 

X CM 
CO 

u — 

4-> fH 

IH O 

< o 

^ u 

U CO 

I • 







1 








CJ^ 










CO 


<D 


I 








CO 


H 








u 




H 




c 


r- 


u 




O 


■ . 1 


<D 


CO 


id 




u 


1 








H 










•H 


u 
















M 


c 


0) 


(J 


-p 




U 


•H 


4-> 




IW 


i 




>i 


IW 


fH 


< 




§ 




< 


•H 




Co ! 








-P 




co ; 


-P 


id 




C 






•H 






D 












s 













-p 

*H CT> 
& CO 



o 



c o 

<y cr» 

*0 ' 



H 
•H 

c a) 
u -P 



•H 
(J 

(1) 

IH 
< 

M 
U 

% 



o 
o 

u 

CO 

•H 

(1) 



c 






c 




.0) 






(1) 










u 


CM. 












H 










•H 










■C 










U 


CP fH 


u 






•H 










X 




u 


o 


(1) 






<v 






c 


H 




o 


IW 


•H 


O 


IP 




< 




O 


< 






0) 






a) 






u 








< 


CO 


u 


< 


O 





















UC 



2u 



O 

C 
■H 

C 

o 
u 

u 



12 



erJc 



4J 

w 

0) 
4J 
Q) 

rd 



ro 
Q) 

rH 

Eh 



C 
O 
•H 
4J 
O 

rd 
>h 

Q) 
4J 

c 

H 



Q) H 
Q) 

rd > 
JH Q) 



rd O 

4J JH 

Q) £ 

g O 

Jh 

CD 

a • 

w > 



Q) 

o 

CO 



a) Vj 

2> 



VD 
4J CN 

W ro 
O II 



• VD 
Q) CN 
U ro 

a. ii 

52 



CD CN 
II 



, VD 
4-> CN 

(0 ro 

o ir^ 

^52 



VD 
Q) CN 

Sh ro 

a. ii 

52 



r- 

Q) CN 

pt: . ii 

52 



VD 
4-J CN 

W ro 
O II 
&. 52 



VD 
Q) CN 

Sh ro 

a. ii 



* 



X 

u 
o 

4H 

o 

Q) 

Yo 

CD 

H 
3: 
O 
G 



>i 

•P 

W fH 
CDLQ 
«H|0 

cd's: 
a 



Jh 

rd 

>1 s 
4J a> 

u 

3 a 

•HOW 

ewe 

O *H 
C Q) U 
OH4J 

o o c 

4J W & H 



rd 



Q) 

4J 
•H 



Q) C/ 

u w 



CO 



O 

rH 

• 4J 
rd 
CU 

O 

a 
o 

4J — 
W ro 
Jh oo 



4J 

CO Pl, 



CN 
CO 



o 
o 
x: 
o 

CO 



VD 
CO 



d) 



CD "H 
tn4J 



rH 

Cm 

UH 
O 



tn a) 



rd 

rH 



tniH 

•H O 
Jh Jh 

a> a> 
uh *w 

Jh Jh 
P O 



Q) 



Q) 
CJ» 
rd 
H 
Jh 
Jh 
rd 



Q) 
Jh 

rH 

•H 

,C 
U 

Jh 
d) 
4J 

MH 

M co 
Jh 
O 



co 

CO 



>1 

rd 

4J O 



c 

•H 

CJ» 

a) 
ru 

c 

0) . 
Jh 

•H X 
O CTi 



*H 

a) 

Jh 



o 

Sh 
O 

a) 
Sh 



CD «H CD 
Jh cn jh 
*d w 



C CD 

Jh Jh 

4J ' 
CD 



H rH 

o 

u o 
M o 

CD CO 
4J 



>1 

H 

CO 

o 
c 

•H 
4J 

c 
o 

tn<; cn cj 
•H Ch 
35 ^ — ^ 

O O 
3: S: 



•H 

U 

Sh 
U) 
4J 

UH 



x: UH — 




In the revest," only one" o£ the five attitude 1 'scales*', 
revealed a significant difference between th^ experimental 
and 'control groups - . This occurred in the Challenge scale 
where a significant difference had alsc? appeared in the 
post-test, with the original comp lete gr6up of students. 
The experimental group was mor^^en"^t^gob , opportunities 
• and challenges. .This suggests that the ptk^ntial was 

there, but before participation in the. unit/H^ese students 
never realized that they,Vas girls, could- feelyt^at way. 
^In t^e Course of . their styudy, these students were exposed * 
"to possible careers they" could follow, and those that ' 
women actually, do follow: Learning this in^scjiool served 
to add a stamp, of approvafl to s^ch careeVs. This ex- 
perience was not available to/the control group, 

• N $ * 

3y grade-level comparison cpncarning the Challenges 
'of work, the mean scores of twelfth graders ^in^ the 
experiment , held up, whereas, those of the control group 
fell considerably.* , 'j 

Douvan and Kay (Coofc $ Stone, 1973, Pu&j$\ studied 
girls between ^the ages of 11 and 18. s Thei'r nationwide 
study was' concerned, in part, with adolescent^ 1 values 
and aspirations. Results indicated that the y|pun r ^r 
girls were more concerned with personal achievement- and 
self-development, whereas, the older girls increased 
their interest in marriage and motherhood. W 

In a study of 1 , 237 girls and young women], Matthews 
£tid Tiedeman (1964) also noted that attitudes fcQncerning 
career and/ marriage affect a girl\s life t styl| in various 
ways at varying developmental stages. ' They found a 

...drop in career commitment from junior to senior 
high[ school (from 13 to 3 per cent) ... fhe high 
scho'ol group differed from the junior hig-h group 
( specifically in a greater 'acceptance of marriage... 
(p. 38 3) ' - f 

The twelfth .grade control group retest appears, to 
-support/both these studies . , By exposing the experimental 

group to actual job possibilities ,* the usual loss"*of 
• interest during this perrod was avoided. | 

* ( I 

The significant difference 'between experimental and 

control gr.oups realized, in the post-test for Economic % 

Motility was "lost in the retest. The experimental group 

maintained 'only a slightly higher "interest jnf economic * 

'mobility. At the twelfth-grade leVel, the Control group 

considerably increased their interest in work^after mar- 
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riage while the experimental group maintained their same 
degree of interest. This increase off-se>t the -overall 

j'dif Terence between groups. As twelfth graders are ap- 
proaching the average age to marry (20.2 years), it is 

' possAMe that all students were developing a concern 
for 'conditions under- which they would work if married. 1 

, Retest .scores for the twelfth grade showed that 
students in the control group had considerably increased 
their interest in extrinsic rewards while the experi- 
mental student group remained at the same level. This 
may indicate that interest in money increases with age 
independent of classroom instruction. 

The significant difference revealed on the. pre- and^' 
post-test between grade levels concerning-' Role Security 
was*- lost in the retest. It appears that for this one 
category, the 'loss of subjects did affect the- results. 
The variation in respohses was greatest at the twelfth 
grad§ level where there was also the largest subject loss 

\ In, ali other aspects, these findings a yeai^later' 
Vend" to support those found in the original study: 
Students participating in the curriculum unit * , 

...showed more acceptance .of the working" role where 
*• it* related, tol circumstances under which the res- > 
- pondent woufd work after marriage, such as working 
after marriage to have mqney to buy a home,* and 
where' it relates %o the challenge of. the working 
j'- rol^e, especially in -relation to independence and 

creativity, Students did not change, significantly . 
their re^ponsqs to items about the traditional * 
t rdle'of womep, nor their responses to the intrinsic 
f > .reward, of working .CVetter \ Sethney, 1972, 

Objective 3 . Determine whether' students 1 stated future- 
A S %t ' pfffns had remained constant ov'er the period 

- ' of alyear* (or if changed, in what ways). 

.Student:; 1 first occupational choices '(item' 99) were 
categorized into seven status, 'levels (dne for 'prx>- * 
*>fessional to seven for unskilled labor) (Warner, 1960). 
Throughout the testing, no significant difference between 
experimental [and control grbups was reached. For" the 
post'-test & 01 significance level' was rtoted by grade 
le\rel." At th<e time of retest the difference' was still 



significant it^the . 05 level. The major choice change 
appealed at 'the twelf th-grade s level. This suggests a 
deplipe in expectations as students approach the' actual 



work situation. It may wel'7fre reality-base* in terms 
of clerical opportunities being more abundant than 
ot'hers . ' 

The interaction between _the experimental 'and control 
.groups remained significant in the- retest. It is "pos- 
sible that th^experimental group continued to main- 
t^in 'higher expectations than the control group. The 
" curriculum unit could have interfered with the decrease 
of career expectation for tenth ahd twelfth graders, 

s-t Both experimental and control groups continued to ■ ' 

feel the same way about ' whether tyney would work at all, 
work a^ter high school,' and work-after college or other 
education (items 83, 82,- 86), There were significant 

* changes in students' outlook between grade levels. Both 
groups had much higher expectations to work after . high 
schpol, from 58 percent %o 88 percent at the twelfth 
grade level, This^ increase was probably a result of 
twelfth-grade students from .both groups deciding no,t to 
further their education, either by college or other 
post-high school studies (retest item 96). These 
students did reveal an inconsistency in their answers 
"regarding further education, as 58 percent had indicated 
that they would work after completing further education 
'(item 86). Thus, the twelfth graders were still am- 
bivalent about plans for additional education, or they 
may have theorized "if I were to further my education, 
I probably would/would not work, 1,1 

Grade level continued to reflect changes in attitude > 
of students to work after marriage until arrival of their , 
first child' (item 88). In the efighth and tenth grades 
4 respectively/, 72 percent and 68 percent of the students 
felt they would/continue to work until then, whereas 
93 percent of the' twelfth- graders felt this way. The, 
older students seemed to assume that this would be & 
natural progression of events. 

Interestingly bnough, there wer^e considerable changes in 
'the attitudes of participating students in the timing of 
work after children arrived (items 89, 90, 91, 92). Post- 
test responses indicated that the experimental group had 
earlier favored work after children had begun, school and 
- after children were' grown. These times contiaued to be 
favored in the retest. In addition, twelfth graders in 
the experimental group increased their willingness to 
work after- their' children were born (item 89) enough to 

cfeate a significant difference between the experimental * 4 
and control groups (see Table 2). A significant difference . 
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was also, noted in item 91, interest in work after children * 
had reached high school. It appears that the intervention 
of the unit helped the experimental group'to gain' interest 
as would be expected by the results of the control sample. 
Three-fourths of the twelfth-grade experimental group 
thought they would work when their children were in high 
'school, whereas only 14 percent in the control group thought 
they would do so. 

The difference 'between groups are more visible concerning 
work after children than the overall idea of work itself. 
This may result from the fact that almost all students,, 
control and experimental, planned to work at some time in 
their' lives. And, after exposure to the unit, more students 
decided 'they would work during various stages of child , 
reading than did those*without such exposure. 

The number of Ishrmg-es oh the part of the experimental 
group in the post-tesH and retest concerning work after 
children arrive strongly suggests that the unit presented 
the possibility of work under these conditions. In most - * 
instances this interest was most evident at the twelfth- 
grade>Tevel . This further . suggests that at the eleventh- 
and- twelfth-grade levels, students having exposure to such 
information are more open to the idea of a career or at 
least long-term work; 

In the post-test, experimental students were asked 
if they had changed their occupational plans since partici- . 
pating in the curriculum unit (rtem 102). In responding, 

43 percent of the students in the seventh grade, 30 percent 
in the ninth, and 48 percent in the eleventh' grade said 
"yes." 

One year leater, both experimental and control groups 
were asked about those chang.es (item 110). Overall, ap- 
proximately 50 percent of both groups said they had changed 
^occupational' plans (experimental; 58 percent, eighth grade; 

44 percent, tenth grade; 54 percent twelfth . grade ; control: 
4J percent eighth grade; 57 percent tenth grade; and 55 
percent twelfth grade). Students in these age groups tend 
to vary their occupational plans. For this particular 
sampl.e, the unit did make an appreciable difference. 

As for who may have influenced any changes in occupa- 
tional planning (item 111), most students experimental 
and control indicated that fr iends • (experimental , 14 
pev(Xent; control, 13 percent) and other (experimental, 20"' 
percent; control, 32 percent), mostly boyfriends, were most 
influential. 'Perhaps it is" worth noting that students 
identified M boyfriends M separately from "friends. 11 
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Conclusions and Recommendations 



Conclusions reached after comparing retest data with pre- 
and post-test data are discussed in terms of the objectives 
of the follow-up study. Recommendations ^br continued use 
of the curriculum unit and continuing research are also 
discussed. 

Conclusions 

Concerning changes students have made since the post- 
test in terms 6f meeting follow-up objectives:' 

1. ^Some of the gain in the experimental group students 1 

objective knowledge of the world of work was retained, * 
hut experimental and control group .responses were 
, - . not significantly different. [ a 1, 

. ' '] > " * 

2. a. Students in the experimental group, still had 

significantly higher scores on the Challenge 
attitude scale than the students in the control 
group. 

b.. Other student attitude response choices changed 
a in that the control group- gained a desire for 

economic mobility and extrinsic rewards in the 
twelfth grade equal to that held by the experi- 
mental group. Age and maturity may have been 
responsible for these changes. **" fc 

3. The status le-vel of students 1 stated first .occupation- 
al choices tended to remain the same, while more r 
students in, the experimental group than in the con- 
trol group* felt they would continue to work after 
their children were born and also after their child- 
ren were in high school. * . * 

There appears to be. little material comparable to the "Plan- 
ning Ahead for the Wor,14 of Work" unit available to students 
and teachers. Y.et, a need and desire for^such mater ial ' does 
exist. More than 4,000 requests for copiers of the curriculum 
unit were filled by CVE. Also, some state supervisors re- 
printed the unit and distributed it to schools throughout 
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their states. An updated version of the unit, containing' 
more recent information about the world of J work, is available 
through CV1: on a cost- recovery basisT ■ * 

Recommendations ; 

For the most part, the following recommendations support ■ 
those offered at the conclusion of the original presentation 
of the curriculum unit: • ^\ . ' 

1. The ninth-grade level appears to bs the ies*t time to 
offer this unit, These students are in the process 
of making educational decisions that sprr^usly^af f $tt 
career decisions. Information- such *as .that^ffered 
in the cqrriculum unit can ass ist * students 'in th'eir/ 
planning. As "seventh graders., are not quite to 'that • 
decision stage, guidance material for them should 
emphasize occupational information. Introduction ■ 
of such a # unit at the .tenth and eleventh gra'des 
would nee'd to expand its focus to include concerns 
^ about- the variety of roies of adult women. 
* W$$£ l \ ♦ ' 

"r* 2. ' Teachers -and guidance personnel are encouraged^ tc$\ 
V strengt%n<the impact of this brief unit by dis< 

, • , seminairing career information by way of buMetii. 

boards, newspaper clippings, and class discussions 
with outside re'source persons* * " 

3. School counselors could help provide learning , 

materials ,* maintain current career * 1 iterature files, . : 
ana participate in teaching^ the unit where appropriate 
• Schools having group guidance classes could ^t'^^ 
,this unit to the it advantage. 




4. As boys' must* understand their ' future ' working' poles . 

* with'womeYi co-workers and family roles with working 
wives, they tould benefit from* part ic-ipa tibn in the 
unit with slight" revisions . * ' • v * 

:. • 

5. Parental involvement could help both parents and * 
students to respect each other's outlook -wh'ile 

-gaining an understanding of how things were and how 

• they #re changing.* : 

6. In . accord witK the widespread concern with career * 
education, this unit^could prove to be a useful 
addition to ah existing career program.* 
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Counseling materials are now available to assist * 
both counselors and teachers better understand 
career orientation for, girls. 'Such publications 
include: Counseling Women (Cook $ Stone, 1973), 
Girls and Womei% over the Life Span (Matthews, 
Feingold, Weary ,. Berry , ht Tyler, 1972), "We are 
Furious (Female) but We Can Shape Our Own Develop- 
ment 11 (Hansen, 19,72), M A Framewark for Counseling 
Women 11 (Schlossberg , 1972), and Expanding Opportu- 
nities for Girls: Their Special Counseling NeeHt's 
(US department of Labor, 1970 J • . 



PLANNING MEAD ~JT/ 
\ FOR ' '}}' 

THE WORLD OF WORK *y 

t 

How do you £e&\ -about work? What v dp<-you know about 
working? What are- ^r!our~ plans for employment? We are ,asking 
you to answer a 'numbVj. of quest ifrns] Wh'ich will b€ helpful "to 
you and to the p'eopl^who help students make dec^icms ^bo v ut 

work. . • \ \\. , ; / \..-r • • y f} 

\ . \J>, ' " . ' ^ - _ - - J" 

• The qu^ti'anh,a^r| r lis divided-into three sections * You 
will be marKy>g" X )^^^answ answer sheet.; 

Use the sj^ciaj. pencils pxpvided. Notice that "the answer 
.spaces &&-!&'%&6ups of i^. -After answeriag the first 
five qu'e^f ions £<r tox-£he tbp of the second colum'n to find 
the sp^e<to;;ma>k 'youi answer to question six. Be sure 
you mark- tha^an^wej- for .e^ch question in the spaces provided 

for it. '* S<s>> ■ * " 
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PART ONE 



DIRECtlONS: 



For the following statements', decide on the degre? to 
which you agree or disagree with each statement and then mark 
that answer on the separate answer sheet. This should be how 
you personally feel about the statement, not how you thank 
other people feel. - 



Example : 

Statement: Work is a 
Possible answers: A. 

B.' 

e. 
b. 



lot of fun. 
Strongly disagree 
Disagree 

Indifferent or don't know 
Agree 

Strongly agree 



Choose the answer {Jiat comes the closest to the way you 
feel about the statement and mark it on the separate answer 
: j?heet. If you "strong! ^.disagree" that work is- a lot of fun, 
fgMju would mark A ^s-Xhe\jafrswer by. filling in the space under' 



k 'Exafapl-e ^ 



■A . 

■ 



B 



D 



E 



If you "agree v ;that -work is a lot of iun, you would mark D 
as the answer by-filling in the space under V D with the spec- 
ial- pencil . . ' . • 



Example : A B 



D 



Answer every statement. Work quickly. Do not worry* w puz- 
zle over individuals* terns. . It is your first impress io s n&, the 
immediate "feelings.^ that we want.- Read each statement" 
•carefully, then answer it quickly and go on to the next item 
immediately . If you'hkvre any questions, raise your hand". '. 



DO NOT TURN THE PAGE UNTIL YOU ARE TOLD TO DO SO. 



PART ONE *[ 

A. Strongly disagree 

B. Disagree 

+ C. Indifferent or don't know 

D. Agree . ' - 

E. Strongly agree 

1. I would work after marriage to have the money to live in 
a better community. - 

2. Women who have jobs are not really happy. 

3. Working ^with others would be an important part of a job 
for me . * 

4. A chance to work with ideas is the id^al kind of job. 
^5. A job should have good opportunities for promotion. 

6. I would work after marriage to have money to buy basic 
things. 

* 

7. * Woman's place is in the home. 

8. Opportunities to be helpful x to others i-n my work are 
important. * ~ 

.9. A job that gives you a chance to create something new \ 
is the best kind of job. 

10. Good fringe benefits woulgl be one thing to look for in a job. 

11. I .would work aftei marriage to have money to buy/^essentials . 

12. Women are too independent today. % * 

13. Being of help to people would. interest me. 

14. ' A chance to^ show inventiveness \n meeting new problems 

^sojivpprtant . 

c * 

15. A job should have opportunities for early promotion. 

r 

16. I jvould work after marriage to meet financial responsibilities 

17. Mo.sf women"; are not interested in chances to help others 
thrdj^^a-^ob . 

18. H^lfrtirrg people- who .are less fortunate is important tame., 

19. Women should make their owrl .decisions . > 
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20. ifetirement ' benefits woul'd have to be satisfactory in-order, 
^for me to consider taking a job. 

! would work after marriage to' 'have-money to buy a home. 



1 

^ L 



2. Most, men are not interested in chances to help women advance 
in a job. 

23. Working closely with people would interest me. 

24. The chance to supervise activities is an important part 
of a job'. 

25. Work seems important to v th^ people vho are doing it. 

26. I would work after marriage" \q tiave money for daily expenses. 

27. Women are trying to imitate men. / 

28. Opportunities to be useful to society through my work 
are important. 

29. Having influence on groups is important to me. 

30. . Making money is the best thing about having a job. 

31. Women may hold jobs after they are married to buy more 
things, for home and family. 

32- Parents should encourage the idea of marriage and home- 
making (rather than working) from childhood. 

33. Working with people is preferable to working with things. 

34. , Married wonuyi should hold jobs so they can have a life of 

their own. $p 

* * 

35. Status symbols (such. as a personal office) make a job 
more attractive. 

36. I would work in order to help put my children through college 

37. Most women dislike smart women. 

38. A job gives you a gp<!)d opportunity to meet people. 

39. A phance for self-expression is a good reason for taking 

a job. % v 

40. Opportunity for increasing salary is .an important feature 
of a job. . 
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PART TWO 



DIRECTIONS: 



There is one right answer for each question in Part Two, 
Choose one answer for each question and mark it on the answer 
select.* Make sure that the number of the answer sheet is the 
sambas the letter of the answer you choose. Answer every * 
question. s 

Questions 41 to 65 have only four possible answers rather 
than the usual five. Use only the first four spaces on our 
answ.er sheet to answer these questions. 

» A B C D E 

ii i! ii ii Jr..- 



41. When one^ is thinking about the occupation she might enter 
as an adult, if her interests, abilities, and preferences 
did not limit her, approximately how many different jobs 
could she choose among? , . 

A. , 300 \ 

" B. 3,000 

C. 30,000 

D. 300,000 t . 

42. TJie.-median salary income (half earned more, half earned 
less") oT full-time male workers was $6,195 in 1964. What 
would you expect was the median income for female workers 
in that same year? 

A. $3,859 ' - 

B . $4,285 

C. • $6,497' 
" D. $7,138 

43. Approximately what percentage of all women are employed 
Cull time in the United States? 



A. 
B. 
C. 
D. 



20 ! 
35' 
50' 
65' 
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44. About how many* women- would you estimate are % in the labor 
force? 

A. .260,000 

B. 2,600,000 

C. 26, 000 ,000 r >> 
: J D. 260,00D,000 . ' 

"45. Of the four groups *below, indicate which educational group 
has- the largest percentage of the women in that group 
employed v full time . 

A. less than high school education 

B. high school graduate 

C. college graduate 

D. education beyond college 

46. Look at the four age groups below and indicate which group 

has the largest percentage of women employed full time (both 
, now and in projections for the 1970's). 



J 48 



49 



A. 25- 34 years' old 

B. 35-44 years old 

C. 45-54 years old 

D. -- 



55-64 years old 

4.7. What percentage of girls in your age bracket .will' probably 
be married by the time they are -19 year,s old? 



A. 25% 

B. 45% 

C. 65% 

D. 85% 

Of those* girls in the 18-19 year age bracket who are married; 
what percentage would you expect are also working? 

A. 18%- '•• t 

B. 28%- 

C. 38% 

D. 48% , " 

What is the average number of years that a .woman can expect 
to spend in the labor market? 



A'. -, 4 x -6 years 

B . 8-10 years 

C. 14-1? years 
0. 20-25 years 
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50. Considering all the women who are working which of the fol- 
lowing categories of educational achievement would account 
for over 40 percent of the total? 

A\ 8 years of school completed 

• li. 9-11 years of school completed 

6. 12 years of school completed 

D. 16 years of school completed 

51. Among "married women in the labor force, the age group 
represented in greatest number is: 

A. li-19 

B. 20-24 

C. 45-54' 

D. 55-64 

52. Over 65 percent of the women employed in clerical positions 
4 haVe completed how many years of school? 

A. 9-11 years of school 

B. 12 years of school 

C. 13-15 years of school 

D. 16 years of school. 

• *„ 

53. Which of the following occupational areas has the greatest 
employment growth projection for the 1970' s? 

A. farm workers 

B. sales workers 

C. non-farm laborers 

D. clerical workers 

54. How many girls of today will work for* money at some time 
during their lives? 

. A. about 1 of 3 - 

B. about half ■ • 

C. about 3 of 4 

D. about 9, of 10 

55. In 1964, the 4 median yearly income of girls who dropped out 
of high school was $1,650. What would you expect to be. the 
median yearly .'income for high school graduates? 

A. $2, .060 

B. $2,400 

C. $3,050 

D. $4,500 
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In 1964, the median yearly income of girls who, graduated 
from high School Was $ 2% 4 0 0 . What would you expect to be 
th-e-median yearly .income for college gj/aduates?. 



$3,000 • , 

B. $3,900 • ' N 

C. $4,400 

D. '$5 ,500 " I ; 
The average woman-worker today' is 

A. single and 28 years old ' 

B. .single and 41 years old 

C. married and 28> years old 

D. fc married and 41 years old jf 

More women are working today than ever 'before , Which of the 
following is (are) 1 the reason(s)? 

A. less time is ^needed for housekeeping 

B. higher family costs for education, health, etc. 

C. women ate seeking the right to choose what they will do 

D. all of the above * , 

When do women make t occupational decisioi{s? 

A. only an high school or college, 
B # when they tak,e a job 

C. when they have children 

D. all of the above ^ 

Projected employment growth is more than average for which 
occupational groups? 

A. professional and technical workers, service workers 
' and "clerical workers 

B. professional and technical workers, managers, and 
operatives '. , 

C. service workers, sales workers, skilled workers j 

D. clerical workers,, sales workers, farm workers ~ 

In which three occupational groups 'did women represent over 
50 percent of total employment in 1965? # 

A. professional and technical, clerical, sales 

B. clerical, private-household workers, .service workers 
C t managers, operatives, and service workers 

.sales, services, craftsmen 



62. Looking ahead to 1975 indicate about what percentage of 
women bet^en 35 and 65 will be working or lookirrg for work, 

A. about 25% 

* B. ^nearly 501 * . . . * 

C. about" 75% ' 

D. nearly 90 b ^ ( 

63. How m'any different types of jobs are you likely to have 
t during your y-ears^of employment?' 

o t . 

A. only one t * . 

JJ. three or f ojur • * 

C. eight or" ten 

, D. dozens < ' 



64. Mvhen will -your occupational education be finished? 

,A. when you graduate from high school 

B. when^you finish a vocational program 

C. bnce you* begin your "first full-time employment . 
, D. continuing education will, be required to meet the 

challenge of change- in the world of work 



65. Worthwhile sources of occupational information include 



*A. school counselor. 

'school and public libraries 
l C. friends ajrid relatives 
l)\ all «of ' the* above 
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DIRECTIONS: 



\ 



Questions 66-80 have .only, two possible answers. Use only 
the first two spaces on your answer sheet to answer these 
questions • 



In the following pairs, wlflch occupation has 'the largest total 
number of people employed? \ • 

66 . A . telephone operator ' 
B<. airline hostess 

• • 

67, A, physical therapist 
B. nurse 



68. A. t saleswoman 

B. fashion coordinator 



In the following pairs of occupations , which requires the most 
education: 7 



69. A 

B, 



librarian 
surgeon 



70. A. airline hostess 
B. dietitian 

71. A. typist 

* li. registered nurse 



72 



A 

B. 




sales .clerk 
laboratory technician 

beauty operator * 
high school counselor^ 
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DIRUCTIONS: 



\ 



\ 



The following questions can be answered with yes or no. If 
you decide the answer is M yes, M mark "A" beside the item number 
on the answer sheet. If, you decide the answer is M no, M mark "B" 
beside the item. number on the answer sheet. " Be sure that the 
letter you mark is the same as the answer you those. Answer 
every question. Use only the first two answer spaces on your 
answer sheet to answer these questions. 

Remember - A. yes N 



.74. The majority of women employed as professional workers have 
completed less than 12 years of -school. \ . 

* 75. The majority of women employed as medical and other ^KealtM 
workers have completed at or above 12 years of school. \ 

76. Summer or part-time job experience is helpful in finding \ 
work later. , | 

77. An individual needs to make an alternative vocational plan. 

78. It is possible for a woman to successfully combine roles of 
wife, mother ? and worker. 

79. Therp are employment opportunities for women in jobs that 
are often considered men's work. 

80. A study of occupational employment projections is a good 
way to get some idea of which occupations will offer the 
best job opportunities in, the 1970's. \ 



no 
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PART THREE 



DIRECTIONS: 



For statements 81-94, mark A if the statement appl,ies^to 
you. If it does not apply to you or if you don't know or 
aren* t^su're , mark B. > 

7 • .. 

A. Yes, this statement applies to me. 

B. No, this statement does, not apply to me 
(or) I 'm not. sure 

(or) I don' t know : 



Statistics ^how 'that 90-95 percent of all American women* 
marry and that about one-third of married women are working,. 
'Assuming that you will marry some time, which pattern(s) would 
•you fclan to follow in your life? 

81. I plan to -marry right after high school. 

82. I plan to work a couple of years after high- school . 1 

83. I have no plans to ever be employed. , 

84. I plan to marry while I'm still in college or some ^ind , 
of occupational education. 

85. I plan to marry right after college or other education ■ 
beyond high school. 

86. I plan to work a couple of years after college or other 
education beyOnd high school. 

87. I plan to quit work when, I marry. 

88. I plan to continue working after I marry until. we have 
our first baby. 

89. I plan to return to work as soon as possible af ter *my 
children are born. 

90. I plan to work after all my children begin school. 

91. I plan to work after*a|lTmy children are an high school. 

92. I plan to work when my children are grown up and on 
their own. 1 . . 

93^. I definitely do^ not plan to marry. * 

-94. I plan to work continuously after completing my education. 

* 32 ' • ■ «, 
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- Pretest Field S-tudy 



Name 



DIRECTIONS : 



Check or write in the correct answer for you 
put ^au^ name on this'page and the next page. 



Be^ sure to 



95, 




97, 



98, 



Do you have plans for education following high school? 



Yes 



No 



4Qb 



If your answer is yes, please check the choice you have 
made. 



junior college 
]four year college or university . 

business or commercial school \ 5 
"cosmetology (beauty) school 

nursing school (2 or 3 year 1 registered nurse program) 
"other , (please speqify • ' * . )J 



What are your plans for working after you graduate^ from 
high school? 
\ * 

. begin working immediately 

1 bfcgin working after further education or training 

do not plan to work' 
undecided 



What are your plans for marriage? 

following high school gradu£ts??#i 

^following further education or training 

after working at lpast ,two years 

no '^lans for marriage 



_imdecided< 



What job would yotr^ld'lc'p to have when you'first start ' 
working? (examples of jobs include: secretary, waitress, 
nurse) , ' * r ^ 



r 
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. , Name 

99, iiow much do you think you will 'be able to earn when you get 
the job ^ou chose in question 98? 

' *- 

I ' $2,000 per year - 

$3,50Q per year , V 

$5,000 per year , / 

- $10,000 per year 



100, How'much education .and/or training will you need to get the 
job you chose in question 98? 

* % less than high school graduation . . 

% high school graduation * 

high school graduation plus some further education 

four years of college 

on-the L job training 



101/ How many ^children would you like to.h,ave? 



102. Haf y'our molther worked outside the home? 



103. Is sh£ working now? 



104 



What does (did) she do? 



105, 
106, 



What sds your father's occupation? 



How many years of school did your .father complete*? 
(High school graduation 4 would be equal to 12 years , 
college graduate would be equal to 16 -years.) m ' 



107. How many years of school did your mother complete? 
* (High school graduation would be equal to 12 ^ears , 
college graduate would be equal. to 16 years.) 



108. Have you had a job? 



109. WJiat did you do? 
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Post-test Field Study . 



i -4 



DIRECTIONS: 



/Name. 



'"9 



'Check or write in the correct answer for, yotu Bjfysure.to 
put your name on -this page and the next pa'ge. 



95. Do you have plans fpr education following high school? 
.Jes No 

If your answer is yes, please check the choice you ha^e^ . 
made. * 

t • « 

junior college ^ % • 

four year college or university 

business v or commercial school 

i^^ffiLetology (beauty) school 

nutating schoo.l (2 or 3' year registered nurse program) 

other (please specify ' ) 



96. What are- your plans for working -after- you graduate from 
high school? : 

begin working immediately 

begin working after further education or training 

do not plan to work 

- • undecided x ^ 



97, 



What are your plans^ for marriage? 



following high school graduation 
following further education -or training 
"after" working at least two years 
no plans for marriage 
undecided ^ 



98, \i What job would you" like to have when you first start working? 
{examples of jobs^ include secretary waitress , nurse) 



/ w- v is-} 



4 



er|c ; 



V 
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Name 

How much do you think you will be able- to earn when you get 
the job you chose in question 98? 

_ $2,000 per year 

_J $3,500 per year 

$5,000 per year 

$10,000 per year 



How much education and/or training will you need to get 
the job you chose in question 98? 

less than high school graduation 

high scho'ol graduation 4 

high school graduation plus some further education 

four years of college • * 



_on-the-job training 



How" many children would you like to have? 



Have you made any change in your plans since you started 
this unit of study? 



Lxplam your answer to question 102 (If you have made .changes 
in your plans, fell why. If you have not made changes in 
your plans, tell why not,) . 



36 



Retest Field Study 



Name 



DIRECTIONS: 



~ 1~ — -. • : 

Check or write in the correct answer for you, 
put name on this page and the following pages.. 



Be sure to 



9S. 



96, 



Which of the following choices most closely describes your 
grades in all courses over the past two years? 

mostly A ! s or eauiyalent 



jnostly A ! s anc}, .flV s or equivalent * 

_mostly B f s^ andvG' |- s or equivalent 

_mostly C ! a .and ifT s or equivalent 

mostly D ! s ;an<T*belopr or , equivalent 



Do you haye plans for education following high school? 



No 



t 



97. 



Yes % - 

If your- answer is yes, please check the choice y.ou have made 
_junior college 

four-year college or university 

_business or commercial school ■»* • 

-cosmetology (beauty) school 

nursing school (2 or 3 year registered nurse program) 

other (Please specify^ ) 



What are your plans for working after you graduate from 
high school? • k 

begin working immediately 

begin working after further education or training 

*_do not plan to' work 

undecided * 



98.' What are\ your • plans for marriage? 



^following high school graduation 
_following further. education or training 
_afte'r working at least" two years 
_no plans for marriage 
_undecijied < . ' • 



99. What job would fou like to have when you' first start work- 
ing? ^ (examples of jobs include: secretary, waitress, nurse) 
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y - v ' " /.v Name 

100. How much do you think you will be able to earn when you 
get the job you chose in (question 98?' 

$2, 000 per year . / 

$3, 500 per year f ' ' ^ 

y_$5,aD0 per year 

- $10,000 per year * / 



101. How .mudfa education and/or train^n^ will^you need to 'get 
the job you chose in q.iigstion 98T 

less than high schooL gr<achiation 

high school graduation ' - ; 

high school graduation' plus some further education 

four ye<ars of college ~ 

on - the - j ob training Jy?* 



l62. Hoto/many children ybuld you like to have? 

/ ' ' 

103. -Has your mother worked outside the^honfe? 

" " % 

104. Is your mother working now? 

f ' s 

105. What does (did) youi\mpther- do? / 

* 

106. What is your father's occupation? 



/ 

/ 



9 

ERIC 



t 

107. How many years of school- .did your father complete? 

.(High school graduation wdtuld be equal to 12 year's, college 
^ graduate would be equal tt>~i.& years.) s 

6 * " » 

f 

108. How many-years of schdol. did your mother complete? , 
(High school graduation wduld be equal to 12 years, college 
graduate would be equal to 16 years.) " . y$ 

109. If y^ou have h.ad a job for which you have been paid, what ** 
was fit? (If you have never worked for pay, write "none. 11 ) 
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Name . > 

110, Have there been any thanges-in your plans for the future 
since this time last^ year? . 



Yes 



No 



If you answered yes, please check one or more of the 
categories lis.ted below to indicate the area(s)'of change. 

Change-in educational plans - / 



: iyhat was the change? 



Change in occupational plans 
What was the change? 



Ill, 



Change in marriage and "family pl'ans 

What was the change? 

o do ^ou thin^ influenced the changes 'in your, plans? 

there has been no change in my plans 



^_teachdr" 
_counselor 
_parent or guardian 
_jcrther relative ~~ 

friend 

_other 

. (.Please spe.cify 
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Appendix B 

Table 4 

Analyses of Variance: Pretest Scores (N=326) 



Source of 



Sum of * " 



Mean 



ERIC 



Scale Variation 






Squares 




Square 




F 


- 

Knbwled&e o*f work 


















• 


Expcr imen tal 


VS . 


f~* /~v t*» +■ V 1 

control 


'6 


.68 


1 


6. 


68 


n 

u , 


D L 


Grade level 






137 


.81' 


n 
L 


68. 


90 


r 

b . 


3 I 


Interaction 






4 


. 36 


Z 


2 . 


1 8 


U . 


1 7 
1 / 


Error 






4105 


.61 


320 


12. 


83 






Economic , Mobil i ty 




















Experimental 


VS • 


Control 


15 


. 87 


1 


.15. 


87 


r\ 

0 , 


oy 


Grade level 






• 83 


.74 


o 
L 


r 41. 


87 


1 « 




Interaction 






101 


.42 


2 


50 . 


71 


2 , 


19 


Error 




* 


74 04 


.95 


320 


23. 


14 






Role Sgcurity 




















Experimental 


VS . 


Control 


25 


. 00 


1 


25. 


00 


1 , 


33 


Grade level 






179 


.85 


2 


89. 


92 


A 

4 


,78 


Interaction 






22 


.02 


2 


11. 


01 


0 


, 58 


.*Error 






6023 


.87- 


320 


18.. 


82 






Intrinsic Reward 




















Experimental 


<r 

VS-«* 


Control 


6 


.62 


1 


6. 


62 


0 


.50 


Grade level 






24 


9 R 


2 


J. L • 


48 


0 


.95 


Interaction 






87 


. 38 


2 


• 43. 


69 


3 


.32 


Error 






4204 


. 87 


320 


13. 


14 






ChaLl ens e 




















•Experimental 


VS • 


Control 


5 


.65 


1 


5. 


65 ' 


0 


.38 


Grade le>|tfl 






. 2 


.12 


2 


1. 


06 


0 


.07 


Interaction 






34 


.40 


2 


17. 


20 , 


1 


.16 


Error 






4760 


.33 


320 


14, 


8.8 , 






Extrinsic Reward, 




















Experimental 


VS . 


Control 


4 


.18 


1 


4. 


18 • 


0 


.26 


Grade level 


1 




15 


.05 


2 


7. 


53 


0 


.47 


. Interaction 






• 12 


.04' 


2 • 


' .6. 


02 5 


*0 


.37 


Error 






'5151 


.66 _ 


320 


16. 


10 , 


















• 


41 












4 


O 






• • 








V 


> r 








* 

* 


< 







Source of 
Scale Variation 



Choice of First Occupation (98) 
ExperimentaUTvs . Control 
Grade level # 
Interaction 
.Error :r- 

V 

Plan to Never Work (83) 

Experimental vs. Control 
Grade- level " 
Interaction 
Error 

,Tlan to Work After High School (82) 
Experimental vs. Control 
: ^£xade level 
interaction 
Error 

Plan to Work After Completion 
of Education (86) ^ r 
^ Experimental vs. Control 
"""•Grade level x 
Interaction 
Error 

Pian to Stop Working at Marriage (87) 
" E^p'erimejht-ar vs . Control 
•Grade . level 
Interaction 
" Errbr * r 

Plan^to Stop Working When' First 
Baby/Arrives (88) 

Experimental vs.. Control 

Grade level 

Interaction 
Error 

Plan to Return to Work After 
'Children are Born (89) . 

Experimental .vs . * Control 
• . ' Grade level 4 

Interaction 0.43 2 " - 0.21 1.46 

Error ' ° * 47:00 "320 ' 0.15 



Sum of 




Mean 






Squares 


df 


Square 




F 


0.92 


1 1 


0.92 


0 


.37 


5.41 


2 


2.70 


1 


.10 


11.03 


2 


5.52 


2 


.25 


785.03 


320 • 


2.45 






0.08 


1 


« 

0.08 


1 


.02 


0.30 


2 


0.1'5 ' 


1 


.82 


0 f)7 


? 

L t 


U , U J 


U 




26.63 


320 


0.08 • 






0.07 


1 


0.07 


0 


.32 


0. 20 


2 


0.10 


0 


.43 


• 0-.09 


2 


0.45 


0 


.20 


74.28 


320 


0 . 2 3 






0:12 


1 


0.12 


0 


.55 


•0.86 


■ 2 - 


0.43 


'1 


.87 


0.05 


" 2 


0.02 


0 


.10 


73.35 


320 


0.23 







0.22 


1 


0.22 


1 


.71 


0.'57 


2 


^ 0.28 


2 


.16 


0.24 


I 


0.12 


0 


.92 


42.01 


32'0 


0.13 
















0.50 


" 1 


0.50 


2 


.15 


0.54 


2 


0.27 


1 


)l5 


0.05 


2 


0..02 


0 


.10 


74. 87 • 


320 


0,23 






0.05' 


i 


0.05 


0 


.34 


0.12 


,* 2 . 


' 0.06 * 


0 


.40 



\ 



Scale 



Source of 
Variation • 



Sum- .Qf 
Squares 



df 



Mean 
Square 



Plan to Work After Children, 
Begin School (90) 

Experimental *vs. Control 
. Grade level 
Interaction . 
Error 

Plan to Work After Children 
are in High School (91) 

Experimental vs . Control 

Grade level 

Interaction 
Error 

Plan to Work After Children 
are Grown (92) » 

Experimental vs.' Control 

Grade level ■ 

Interaction' 
Error 

Plan to Work Continuously (9.4) 

Experimental vs . Control 
Grad£ level 
Interaction - 
Error 



0.00 


1 


0. 


00 


0 


00 


0.11 


2 > 


0. 


06 


0 


23 


0.79 


2 


0. 


40 


1 


67 


75.97 


320. 


0. 


24 






0.83 


1 


* 

0. 


83 


3. 


52 


0.32 


2 


0. 


16 


0. 


67 


0. 29 


2 


0. 


14 


0. 


61 


7C 7 fj 
/ D • / U 


O L U 


U . 


9 A 






0.05 


1 


0. 


'52 ' 


0. 


21 


0.39 


2 


0. 


19 


0. 


78 


0.14 


2 


0. 


07 


0. 


28 


79. 77 


• 320 . - 


0. 


25 






0.15 


1 


0. 


15 


0. 


68 


0.37 


2 


0. 


18 


0. 


81 


0.03 


2 


0. 


02 • 


. 0. 


07 


72.99 


320 


0. 


23 







* p < .05 
** p <_ .01 
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. Table S 4 

Analyses of Variance: Post-test Scores (N=326) 



^..Source of Sum of " Mean 

Scale Variation Squares df Square 



— 5*" 



Knowledge of Work Test 

Experimental vs. 

Control 1279.48 1 t 1279.48 44.26** 

Grade Level 292.18 2/ 146.09 5.05** 

Interaction 97.95 2 48.97 1.69 

Error ' 9250.17 320 " 28.91 



Economic Mobility 

Experimental vs. 

' ■ Control - 314.25 1 314.25 11.83** 

s • Grade level 55.28 2 27.64 1.04 

."interaction I43v31 2 71.65 2.70 

Ertor . - 8499.80 320 26.56 

^Role Security 

Experimental vs. 





1 Control ' » 


. 0.54 


1 


• 0.54 


0.02 




•Grade level 


169.22 


2 


84.61 


3.70*- 




Interaction- 


62.74 


2 


31.37 


1.37 


» 


Error. 


7326.13 


320 


22.89 


Intrinsic 


Reward 












1 Experimental vs. 










C 


Control 


55.27, 


1 


55.27 


3.43 




Grade ^level 


56.52 


2 * 


28.26 


i. 75 




Interaction 


. 122.70 


2 


<61.35 


3.81* 


* ; * 


Error 


5157.21 


320 » 


16.12 




c< /Challenge 














Experimental vs. 










1 * r 


Control 


. 124.23 


1 


124.23 


6.95** 


» « 


Grade lev6l ( 


4.90 • 


2 


2.45 


0.14 




Interaction * / 


39.42 


2 


.• 19.71 


1.10 


i 


Error 


5717.85 


320- 


17.87 


t 


> 

•44 




5i ." 









Table 5 (cant.) 



Scale 



Source of 
Variation 



Sum of 
Squares 



df 



Mean 
Square 



Extrinsic Reward 

Experimental vs. 



t Control 


34.46 


K 




1 an 
1 * ou 


Grade level / 


1. 79 


1 


n on 


n 

U. U3 


Interaction 


15. 51 


l 


/ . ij ♦ 




Error 


6129.92 


320 


in it 

19 . lb 




Choice of First Occupation (98) 










Experimental vs. 










Contrpl 


0.81 


1 • 


. 0.81 


0.39 


Grade level 


32.93 


. 2 


16.46 


7.90** 


Interaction 


35.21 


2 


17.60 


8.45** 


Error r ~ 


666.67 


320 


2.08 




Plan to Never Work (83) 










Experimental vs. 










Control 


0.00 


1 


0.00 


0.03 


Grade level 


0.03 


2 


0.01 


0.20 


Interaction 


0.32 


2 


0.16 


2. 21-, 


Error 


23.43 


320 


0.07 


4 



Plan to Work Afjter High School (82) 
Exppximental vs. 

Control 0.10 1 

,' Gride level 0.76 2 

Interaction - 0.07 2 

/Error , 73.25 '320 



0.10 
0.38 
0.03 
0.23 



0.42 
1.66- 
0.15 



Plan to^Work After Completion 
of Education (86) 

Experimental vs. 

Control 0.06 1 

Grade Level 2.01 2 

Interaction 0.38 2 

Error 74.71 320 



0.06 
1.00 
0.19 
0.23 



0.24 
4.30 
0.81 



Table -5 (c'ont.) 



J 



Source of Sum of Mean 

Scale m Variation ^ Squares df Square 



Plan to Stop Working at Marriage (87) 4 
• Experimental vs. 

Control 0.43 1 0.43 2.88 

Grade Level 0.05 2 0 fc 02 0.15 

Interaction . 0.11 '2 * , 0.06 0.37 

^Errpr ^ 47. 79 320 0. 15 



Plan to Stop Working When First 
Baby Arrives (88) 

Experimental vs. 

Control 0.64 1 0.64 3.05 

Grade level, 4 1.57 - 2 0.79 3.77* 

Interaction 0.20 2 0.10 0.47 

Error 66. 78 320 . 0.21 



Plan to Return to Work After 
Children are Born (89) 

Experimental vs. 



Control 


0.03 — 


- 1 


0.03 ; 


0.19 


Grade level 


. 0.20 


2 


0.10 


0.62 


Interaction 


0.59 


2 - 


0.29 


1.82 


Error 


51.96 


320 


0.16 





Plan to Work After Children 
Begin School (90) 

Experimental vs. 

Control^ 1.85 %% t 1 1.85 7.63** 

Grad£ level . '.^,0.43 ^2 0.21 > 0.88 

Interaction ■ *2;10 2 1.05 4.34** 

. Error ' 77.55 ' 320 ^0.24 



Plan to Work After Children are *' \ 

in High School (91) , \ ? t ' 

Experimental vs. 

Control 0.55 *. 1 • 0.55 • 2.27 

Grade level g| 0.32 2 0.16 0.65 

Interaction 0.87 2 0.44 1.78 

Error 78.18 320 0.24 



\ 



Table 5, (conf. ) 



Scale 



Source of 
Variation 



Sum of 

Squares df 



Mean 4 
Square 



Plan to Work After Children 
are Grown (92) 

Experimental vs. 
* Control 
Grade level 
Interaction 
Error 



2.10 
0.94 
0.85 
76.83 



1 

2 

'2 
320 



2.10 
0.47 
.0.43 
0.24 



8.73** 

1.97 

1.78 



Plan to Work Continuously (94) *■ 
Experimental vs. 

1 Control. 0.00 1 

Grade level , ' 1.00 2 

Interaction 0.13 2 

Error 75.60 320 



0.00 
0.50 
0.06 
0.24 



0.01 * 
2.11 i 
0.28 



** 



'p < .05 
P > -01 



I 



ERIC 



54 



47 



• Table 8 ..' 
Analyses of Variance: *etjest Scores (N=^247). * K 



J ' 

Source of. Sum of % Mean „ 

Scale. Variation , Squares \ df Square F 

: : : * 2 * 



• Knowledge pf work 

* Experimental vs. 
Control 
Grade level 
Interaction 
Error 



Economic Mobility 

Experimental vs. 



55. 


1 • 


55.80 


45.08 


2 ' 


22\ 54 


7.66. 




3.83 


4093.31 


24 A 


' 16.98 



3.. 29 
1.-33 
Q.23 



♦ 


Control 


.58.93 


1 


58.93 lL 


' '2*23 




Grade level 


40.67 


2 , 


••• 20.34* ' 


:'o.^7 




Interaction 


22.48 


2 


11.48- 


; 0.43 


* 


Error 


6363.38 


241 


26.40' 





Role Security 

* Experimental vs. 
Control - 
Grade level 
Interaction 

Eiriror 

♦ y 

Intrinsi<\ Reward 

Experimental vs. 
Cpntrol 
Grade level 
^Interaction 
Error 



Challenge 




xperimental vs. 
Control 
Grade level 
Interaction 
.Error 



<40.87 


'1 


40.87 




64.20 


2 


32. .10 


' , 1.32^ 


34.65' 


2 ' 


17.33 - 


(k71- 


5868.53 


241 


-24*. 35 





27.75 
22.16 
' 89.96 
4493.18 



1 

2 
2 

241 



'27.75. 



•■'1.49 



11.08 £o* 0 r 59 
4^.98 v *'.2.*l» 
,.18.6,4 - 



78.60 


1 \ 
'.2. 


78.60 


4.,23*« 


52.99 


26 .'49 


l.*3 


* 57.03 


2 


^ 28 ' 52 < • 

> ia.56; 


' 1.54 


4473.67 


241 



48 



r, 




Table . 8 (cont.) 



•Source of Sum of Mean 

•Scale Variation Squares df Square 



Extrinsic Reward 

Experimental vs. 



•/ 



Control 


' 0.21 


1 


0.21 * 


0.01 


Grade level 


150.31 


2 


75.61 


3.91* 


Interaction 


96.64 


2 


48.32 • 


2.52 


Error 


4627.16 


241 


19.20 




First Occupation (98) 










Experimental vs. 










Control 


0.06 


1 


0.06 


0.06 


Grade level 


6.42 


2 


3.21 


3r. 62* 


Interaction 


7.49 


2 


3.74 


4.22* 


Error 


213.18 


241 


0.88 





Plan to Never Work (83 X 

^ " Experimental vs. * 

Control 0.02 a 1 0.02 0.46 

Grade level * 0.49 *2 0.24 0.62 

Interaction 0.03 2 0.01 1.24 

Error 9.47 241 0.Q4 



Plan to Work After High School (82) • 

* Experimental vs. 1 

Control * 0.01 t 1 0°.01» 0.05* 

Grade level 2.79 2 1.40 . , 7.17** 

Interaction < 0. 11 2 0. 05 0.27 

Error * 49.97 241 0.19 



Plan to Work After Completion 
of Education (86) 

Experimental vs. 

Control 0.01 1 0.01 0.05 

Grade level . t 2.79 2 1.40 7.17** 

Interaction 0.11 2 0.05 0.27 

. Error*' 46.97 241 0.19 
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'Table 8 (cont.) 



Source of Sum ot/' - Mean 

Scale Variation - Squ^r^es / dj: Square 



Plan to Stop Working at Marriage (87) 
Experimental ^vs. 

Control / / r 0.05 1 0.05 \ 0.55 

Grade lev^l / 0.14 2 - 0.07 0.74 

Interaction 0.01 2 0,01 0.04 

Err6r 22.27 241 • 0.09 

f . • 

Plan to Stop .Working When First 
Baby' Arrives (88) 1 

/ Experimental vs. • 

Control 0.02 1 0.02 6.11 

Grade level 1.59 2 0'. 79 3.83 

/ Interaction 0.34 2 0.17 0.83 

Error 49.90 241 0.21 



Plan to Return to Work After 
Children are Born (89) 

Experimental vs. 



f 


'Control 


0.58 


1 


0.58 • 


a. 90* 




Grade^level 


0.03 


- 2 


0.01 •' 


- 0.09 




Interaction 


0.41 ' 


2 , 


0j20 


1.36 


i 


, Error 


36.00 


241 « • 


0.^5 





Plan t 6 Work After \ « 
Children Begin School (90) 
„- Experimental vs. 

Control 2.48 1 ) 2.48 10.43** 

/ " * Grade level 0.03 1 0.02 0.07 

Interaction - 2.94 2 1.47 6.18* 

Error* 57.26 241 0.24 



Plan to Work After Children 
are in High School (91) * 

Experimental vs.. 

Control 1.62 1 1.62 7.06** 

-Grade leyel , 0.07 2 0.04. 0.16 

Interaction 3.65 2 1.82 7.97** 

^ Error * 55.12 241 0.23 



Table 8 (cant.) / 

/ 

• / 



r 

Source of ' 


Sum oF*"N 




1 

Mean/ 




Scale ^"Variation 


Squares 


df 


Square 

/ 


F 


Plan to Work After Children 




t 

t 


/• . 

t 


f 


are Grown (92) 








i 

t 


Experimental vs. 








r 


Control 


•1. io 


1 


1 '1 Q ' 

1. lo 


4. o/ 


, * Grade level 


0.Q1 


2 


0. 15 


0. 63 


Interaction 


0/91 


2 


/ 0,45 


1. 88 


Error 


58. 15 


241 


0.24 

r 




Plan to Work Continuously (94) 




.' - 7 


• 




Experimental vs. 










Control 


0.37 


- y , 


0.37 


1.77 


Grade level 


. 0.19 


' 2 


0,09 


0.45 


Interaction 


0.55 




0'.28 


1.32 


Error , -l 


'50.72 * 


■ ..241^ * 


0.21 





*p ^ .05 

** P 4.- .01 



i 



V 



References 



/ 



Cook, B.I., and Stone, !$• • Counseling Women. Series VII, Special 
Topics in Counseling, Guidance Monograph Series. Boston: 
Houghton Mifflin Company, 1973. : 

Douvan, E. , and Kaye, C. Adolescent Girls. Study for the Girl 
Scouts of the U.S.A. by the Survey Research Center, the 
University of KUchigan. New York: Girl Scouts of the 
U.S.A., 1957. t>ited by Cook, B.I., and Stone, B, Counseling 
Women. Series VII, Special Topics in .Counsel ing , Guidance 
Monograph Series. Boston: Houghton Mifflin Company, 1973, 
p. 42. • 

Hansen, -4.. S. "We Are Furiou/s (Female) But We Can Shape Our 
Own Development. 11 The/Personnel and Guidance Journal 
51(1972) : 87-93. / 

Lee, S.L.; Ray, E.M. ; Vett/er, L.; Murphy L ila; and Sethney ,. B. J . 

High School Senior Girls and the World of Work: Occupational 

Knowledge, Attitudes and Plans. Columbus: The 'Center for 

Vocational and Technical Education, The "Ohio State University, 
January, 1971. J 

Matthews, E. , and Tiedeman, D.Vt. "Attitudes Toward Career and 



Marriage and the Development of Life Style in Young (Women. " 
Journal of Counseling Psychology 4 (1964) : 375- 384 . > 

McNally, G.B. Patterns of Female Labpr Force Activity. Indus- 
trial Relations 7 (1968) : 204- 218 . 

Schlossberg, N.K. "A Framework for Counseling Women." The Per- 
sonnel and Guidance Journal 51 (1972) : 137-143 . 

U.S. Congress. Education Amendments of 1972. Public Law 9 2- 
318'. 92nd Congress, S. 659. June 23, 1972. 

U.S. Department of Labor, Wage and Labor Standards Administration, 
Women's Bureau. Expanding Opportunities for Girls: Their 
Special Counseling Needs. Wash ingt on , D . C . : Women's Bureau, 
Wage and Labor Standards Administration, U.S. Department of 
'Labor, 19.70, 4pp. 

Vetter, L. "A Factor Analytic Study of the Attitudes Toward 
Work of High School Senior Girls." ^Unpublished doctoral 
' dissertation, The Ohio State University, 1969/ «, . 



53 



Vetter, L* , and Sethney, B.J. Women in the Work Force: Develop- 
}nent and Fic'ld Testing of Cuvricul urn Materials . Columbus: 
V ^ The Center Tor Vocational and Technical Education, The Ohio 
* State University, 1972 , 62pp. Available from the ERIC 
\ Document Reproduction Service, P.O: Drawer 0, Bethesda, 
MD 20014, ED 050 272, MF'$0.65 HC $3.29. 

<• . 

Earner, W.L.; Meeker, M. ; and Eels, K, Social Class in America* 
New York: Harper Torchbooks, 1960. 

Wyiner, B.J. Statistical Principles in' Experimental Design. 

2nd. ed. New York: McGraw-Hill, 1971. 
t ' ' ' 



\ 



ERIC 



54" ; 

. . ' Go " " * 



